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Abstract 
The significant in many 
countries; while the Bologna reform in the European educational system provides an answer, each European country has its own 
opinion and experience about it.  This is particularly relevant with Romanian students studying foreign languages who have 
developed their own learning strategies according to personality, biography and situational factors (Oxford -1990). The literature 
mainly records three types of language learning strategies:  metacognitive, cognitive and socio-affective. It goes on to postulate 
of uttermost importance, learning strategies should be paid particular attention to, in that the trainer could facilitate stu
improving both strategies and performance in foreign language learning. A questionnaire is applied to 50 Foreign Language 
students in order to provide data on their favourite learning strategies.  The results are very important as they help teachers 
improve these learning strategies so that the students could reach the competence level stipulated at the end of the first Bologna 
cycle, according to the Common European Framework of Reference for Languages. Data processing results are analyzed and 
showing the st so help trainers to get involved in altering these strategies and increasing their 
autonomy in learning. This study aims at encouraging students to develop the communicative competence in second language 
acquisition by providing them with the necessary means in order to become successful learners. The results demonstrate that 
autonomy may increase by making students aware which are the best learning strategies for them. 
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1. Introduction 
The ever-changing social demands called for a reformation of the higher education in Europe; this 
reformation was achieved by the Bologna Process; it focuses upon the quality of higher education, the adoption of a 
sys
implementation of transferable system of credits. Romania signed the Bologna Declaration in 1999. Whilst 
Universities took different steps to implement this declaration, it was not until 2004, when specific legislation was 
passed, requiring national measures towards the implementation of Bologna, that it was widely implemented. 
However, the core of this curricula reform in higher education is the concept of competence, a concept 
clearly stipulated for foreign language teaching and learning in the Common European Framework of Reference for 
Languages.  
 
results could help teachers improve these learning strategies so that the students could reach the competence level 
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stipulated at the end of the first Bologna cycle, according to the Common European Framework of Reference for 
Languages. Once the students learning strategies are known, teachers may alter them in order to increase their 
autonomy in learning. This study aims at encouraging students to develop the communicative competence in second 
language acquisition by providing them with the necessary means in order to become successful learners. 
There has been an important change within the field of language learning and teaching over the last twenty 
years with greater emphasis on learners and learning rather than on teachers and teaching. Another issue researchers 
have been dealing with is related to how learners process new information and what kinds of strategies they employ 
to learn foreign language learning.  When talking about learning strategies, one should always keep in mind that 
there are two kinds of knowledge involved in the process:  their knowledge of their first language and their 
knowledge and awareness of learning strategies, the mechanisms consciously or unconsciously used in order to deal 
with the new content. Excepting the differences appearing among students because of their first language, there are 
also differences due to their ability, motivation and effort level as well as in their knowledge and skill in using 
learning strategies.  
Wenden and Rubin (1987:19) define learning strategies as "... any sets of operations, steps, plans, routines 
used by the learner to facilitate the obtaining, storage, retrieval, and use of information." Richards and Platt 
(1992:209) consider that learning strategies are "intentional behavior and thoughts used by learners during learning 
.  
2. Language Learning Strategies 
When talking about learning strategies, one mainly takes into account three classifications considered as 
the most comprehensive ones: Oxford (1990), the longest and the best known among the language teachers and 
researchers 
synthetic one. 
Our research is limited to the first typology which includes two main learning strategies: direct and 
indirect. The former refers to mnemonic, cognitive, compensatory strategies, while the latter involves metacognitive, 
cognitive and socio-affective, each having certain peculiarities. Practically, 
why, our research follows the principles of the latter one. However, no matter what the adopted classification might 
be, there are no well set limits between different strategies.  
The metacognitive strategies consist essentially of reflecting on the personal learning process, on the 
understanding of the conditions which favour it, on the organizing and planning of the activities with the view to 
learning, on the self-evaluation and self-correct. 
 
 distinctive characteristic between experts and novices 1992:58) 
Another issue which must be emphasized is that the learners who are more advanced in their language 
learning process use to a higher extent the metacognitive strategies than the starters.  
The strategies of the metacognitive type in learning a foreign language are: 1. anticipating or planning; 2. 
directed attention; 3. selective attention; 4. self-management; 5. self-monitoring; 6. problem identification; 7. self-
evaluation. 
The cognitive strategies involve an interaction with the subject being taught, a mental or physical 
manipulation of this subject and an application of the specific techniques in the execution of a learning task. They 
include 1. repetition; 2. resourcing; 3. grouping; 4. note taking; 5. deduction / induction; 6. substitution; 7. 
elaboration; 8. summarization; 9. translation; 10. transfer; 11. inferencing.  
The socio-affective strategies involve the interaction with another person with the view to helping the 
language learning and the control of the affective dimension accompanying the learning process. They include: 1. 
questioning for clarification; 2. cooperation; 3. self-talk; 4. self-reinforcement. 
We applied a questionnaire to 50 students of third year, asking them to evaluate the most used language 
learning strategies taking into consideration metacognitive, cognitive and affective strategies on a scale from 1 to 3 
(where 1  seldom or never; 2 sometimes; 3  often or very often). 
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The questionnaire consisted of 13 questions for metacognitive strategies, 16 for cognitive strategies and 8 
for socio-affective ones.  
The strategies the students declare to use often or very often are cognitive strategies. Analysing the figures 
we notice that the third year foreign language students use cognitive strategies often and very often (43,96%) while 
metacognitive strategies are often used in a percentage of 42,85% while socio-affective strategies are less favoured 
being used in a percentage of 34,81%, the results being shown in the tables below: 
 
 
Table 1. Cognitive Strategies 
 
Variable SELDOM or NEVER SOMETIMES OFTEN /VERY OFTEN 
 
Results  
7.04% 49% 43.96% 
 
Table 2. Metacognitive Strategies 
 
Variable SELDOM or NEVER SOMETIMES OFTEN /VERY OFTEN 
 
Results  
10.02% 47.13% 42.85% 
 
Table 3. Socio-affective Strategies 
 
Variable SELDOM or NEVER SOMETIMES OFTEN /VERY OFTEN 
 
Results  
20.18% 45.01% 34.81% 
 
Analysis of this data found that the most frequently used are the cognitive strategies. Students use them 
sometimes and very often to a high extent (92.96%) as compared to metacognitive ones, declared to be used in a 
percentage of 89.98%. The slight difference between the two shows that students favour cognitive strategies to the 
detriment of metacognitive ones, paying particular attention to the interaction with the subject to be studied. The 
literature highlights the importance of metacognition as being the one which makes the difference between the 
students having difficultie
alli, 1985a:99). Students dealing less with metacognitive approach do not have very clearly defined aims and do not 
have the ability to analyse their progress achievement and direction they should adopt for the future of their learning 
process.  
The data show that students prefer using a mixture of metacognitive and cognitive strategies not paying 
enough importance to socio-affective strategies, involving an interaction with others in order to learn the target 
language. Foreign language students prove that they are not used to cooperating and asking questions. They are 
rather solitary learners focusing more upon what they have to study and less how they have to study or whose help 
might benefit from. 
We consider of utmost importance to focus on the answers which recorded the highest and the lowest 
scores for each type of strategies. Analysing their answers related to metacognitive strategies in point of frequency 
the m
to what is taught is also related to cognitive strategies which students use the most frequently. Therefore the focus is 
on attention while the dimension of self-management is deficitary.  
lently 
(10.71%), score confirming the lowest percentage declared in relation to self-management for metacognitive 
strategies. The two criteria considered are language practice, having the highest score and memorizing for the lowest 
score.  
In point of socio-affective strategies the students declare that they mostly encourage themselves in order to 
learn a foreign language (60.71%) which belongs to the managing of emotions and reducing stress criteria. On the 
are not used to cooperating.  
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Cyr (1998:154) mentions three stages to be followed by teachers in order to train students to use learning 
. As far as we are concerned we 
strategies and increasing their autonomy in learning by taking concrete steps during the teaching and learning 
process. 
students awareness of learning strategies we resorted to the analysis of weaknesses and strengths of the foreign 
ing strategies. 
Foreign Language Students mix metacognitive and cognitive strategies although they use socio-affective 
strategies less. The strong points related to metacognitive strategies are the fact that they pay attention to newly 
taught issues (89.28%), they look for opportunities which might help them learn the language (78.57%) and they try 
to be more aware of mistakes they may make in order to avoid them (71.42%). Concerning the cognitive strategies 
we identified three positive aspects: they take advantage of the opportunities they have to speak the foreign language 
(60.71%), they repeat words or sequences in the target language (60.71%), and they silently answer the questions 
asked aloud by the teacher (71.42); all these aspects are related to the language practice. When talking about socio-
affective strategies we mention two items with high scores, the first one regarding cooperation with friends or mates 
ge myself in order 
 
In point of weaknesses we find that students do not use metacognitive and socio-affective strategies as 
much as they should; regarding the metacognitive strategies improvements should be made in as far as planning and 
anticipation (I predict linguistic elements helping me achieve a linguistic task -14.28%), self-
- 7.14%), self-
correct my -14.28%). 
The weak points for students using socio-affective strategies are related to cooperation (14.28%) and 
-
reduce the stress caused by s  17.85%).  
 
writing   
According to Cyr (1998:149) there are five steps to be taken in order to help students practice the learning 
strategies: determine which strategies they use, present and explain the strategies and the way they are use, adjust 
the strategy, practice the strategy and establish the relation between strategy and motivation. In order to help our 
students to achieve a greater autonomy, and taking into account their needs, we propose the following steps: 
planning a training session on learning strategies in order to make students aware which are their strengths and 
weaknesses regarding their personal learning strategies. The second one focuses on choosing activities aimed at 
showing the students the mechanics of each strategy. The third one has students practice the necessary strategies so 
that they reach autonomy in learning. Step number four is related to the fact that students should become aware that 
their failure is due to the use of an inappropriate learning strategy rather than to an insufficiently developed skill. 
The last one yields the feedback the teacher requires following completeness of the previous steps. In order to 
provide concrete measures we rely on the third step and we connect it with the weaknesses that students might 
they have not fully developed or that they should improve. Such activities might be: 
- Identify the elements that might help you to solve the task. 
- Write down a monthly planning in order to study for a certain subject. 
- Record your pronunciation, analyze it and try to correct it. 
- Work in a team or in a group in order to reach a decision on a given topic. 
- Identify the circumstances making a learning task stressful. How could you avoid them? 
- Classify the following knowledge according to a given criterion. 
- Summarize the following text taking into account the key-words. 
- Propose a weekly planning to revise your lessons. 
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According to Martin, Stanley and Davison (1999), students who have clearly defined goals, a wide range of learning 
strategies and do know how to use them, or effectively use existing resources, know their strengths and weaknesses, 
are aware of their feelings, assume the responsibility for their personal learning, plan, evaluate and adapt their own 
learning, prove a more efficient learning. 
3. Conclusions 
In order to conclude, we consider two aspects which are worth being thought of: steps to be taken by 
students in order to improve their learning strategies, once they become aware that they may lack some elements in 
order to be better learners and steps to be taken by teachers so that they could design and plan teaching to help 
students achieve a greater autonomy in learning. First of all, teachers are supposed to be familiar with learning 
strategies and with the advantages they and their students might have if they improve them. They should also make 
efforts in order to explain to students the importance of these strategies especially if it comes to adult students and to 
g them aware of how learning 
strategies are working. The activities going on during courses might be chosen according to a double purpose: 
improving not only language knowledge but also language learning strategies. This might seem difficult at first 
sight, but it is more rewarding once the difficulties have been overcome and a questionnaire applied after practicing 
which have not enough been worked on. 
In as far as we are concerned, language students, more than science or social sciences students, may need to 
be made aware of their own learning strategies; they also need to be trained not only to automatically use foreign 
language, but also to consciously consider language and language practice during courses or at home. Moreover, 
they should become aware of and get accustomed to the part played by motivation and self-motivation and the fact 
that a good language learner is the one trying to speak naturally, eliminating stress from communication thus 
reaching greater and greater autonomy in using language in every day life. 
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